Appendix 2: Group / Peer Evaluation Form (group leader is responsible to coordinate)

	Group Topic:
	Assessor name (optional)

	General comment on Group interaction/ Content:



	Effectiveness of Objectives/Action Plan:



	Major Problems (content, research, presentation):



	Major Strengths (content, research, presentation):



	Next time we would:



	Thinking Checklist (score on a range 1-4) - refer to Appendix 3 for scoring scale guide

Naïve (1), Novice (2), Apprentice (3), Mastery (4)

	Insert student Name (in shaded area)
	
	
	
	
	

	Thinks Reflectively

1. Questions

2. Self Questions

3. Link ideas to previous experiences

4. Accepts & learns from feedback
	
	
	
	
	

	
	
	
	
	
	

	
	
	
	
	
	

	
	
	
	
	
	

	Problem Solving

5. Generates ideas 

6. Generates Solutions

7. Cooperates effectively with group
	
	
	
	
	

	
	
	
	
	
	

	
	
	
	
	
	

	Thinks Critically
8. Formulates questions for inquiry

9. Can sort fact from opinion or bias

10. Can justify opinions

11. Demonstrates originality in thinking
12. Can self assess & sets learning goals

13. Thinks about personal learning/thinking
	
	
	
	
	

	
	
	
	
	
	

	
	
	
	
	
	

	
	
	
	
	
	

	
	
	
	
	
	

	
	
	
	
	
	


Appendix 1: Performance Based Assessment Guide - An Outline Framework

A general 'teaching for understanding' framework is illustrated in the table below. Understanding is characterised across four dimensions: "knowledge, methods, purposes and forms" and four levels "naïve, novice, apprentice and master" (Wiske 1998: 172). The framework is a conceptual tool to examine students' understanding and to orient future work. It is intended as a working tool that needs to be adapted to the specific content, contexts and levels of instruction being used.

The assessment scale (Knowledge dimension only) illustrated in the table below ranges from 1 to 4: where 1 equates to naïve, 2 is novice, 3 is apprentice, and 4 is assessed as showing mastery. 
	
	Naïve (1)
	Novice (2)
	Apprentice (3)
	Mastery (4)

	Knowledge:

Transformed intuitive beliefs and coherent & rich conceptual webs
	Concepts are intuitive, based on mythical beliefs; 

Knowledge seem dull, blurred or undifferentiated;

Students see examples and generalisations as unconnected; Even when prompted they either see from the point of view of specific examples or broad generalisations


	Eclectic; mixed intuitive and fragments of disciplinary knowledge; rephrased connections between concepts;

When prompted can move from examples to generalisations;
	Theories and concepts prevail; knowledge is still unrelated to common sense and unable to reason creatively;

Knowledge is still unrelated to commonsense beliefs;

Fertile network of ideas, some gaps or contradictions; not able to reason creatively within disciplinary frameworks
	Concepts prevail, organised networks of ideas, examples & generalisations support one another; knowledge can refine commonsense beliefs;

New interpretations are consistent with frameworks; highly organised networks of ideas; fluent movement between examples & generalisations that support each other; create new associations, examples or responses consistent with disciplinary frameworks


A performance based stance casts teachers less in the role of informers and testers and more in the role of facilitators or coaches. Lectures and tests are supportive activities and not central activities. The main agenda is arranging, supporting and sequencing performances of understanding.
